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Regulations for Secondary Schools
INTRODUCTION
High schools and middle schools in Abbott districts face enormous challenges. In addition to the
challenges that all schools face in preparing young people for personal success and democratic
citizenship, New Jersey’s urban high schools and middle schools do so in the context of daunting
social problems that Abbott was specifically designed to address. i
The most striking reflection of these challenges is the * cohogt{f ac;uatlon rate — the number of
entering freshmen who successfully graduate within fgii;g years %}ﬁ data indicate that nearly
half of Abbott freshmen do not graduate on timest ;l itark };gptract to 3‘16 90% average in New
Jrersey as a whole. Bndging this gap is a defining ‘Ea‘é Egliand ultimately a prime measure of

Ty
successful Abbott implementation at the middle a%&ﬁpgﬁndar levels.

P
Towards this end, the New J ers?y*‘&}{.} eme Coi{rt m June 2003, ordered the establishment of a

work group to develop a progligfp ;i ﬁ;‘”ﬁe sch,dol reform for middle and high schools for the

1"’[1 %ﬁd Ats recommendatlons represent the first fruit of that

3
5

2004-2005 school yest"" iﬁ%& Fc
aaiﬂiimit @

The curriculum comnnltesg ﬁ?ﬁwg‘m carefully about the purposes of high school and reaffirmed

effort. !
that all New Jersey students should leave high school with the ability to hold a job that provides
some future opportunities and the ability to find success in college, technical school or the
military. In addition, all New Jersey students should carry cultural competence from high
school, enabling them to participate successfully in the multicultural democracy that is their

heritage and to care for the living planet that is their responsibility.



To achieve these goals, schools must provide all students with a rigorous, comprehensive
academic program and a learning environment where all students are valued, known and

supported.
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DRAFT REGULATIONS FOR SECONDARY SCHOOLS (SECTION 3.2)
(h) Establish an Office of secondary Education to foster effective practices and support,
coordinate professional development, and inform pre-service and in-service experiences in all
Abbott districts.
(1) The Department shall provide professional development and technical assistance beginning
in 2004-2005 to prepare districts and schools for implementation of the secondary schools

program indicated in (j) below.
iﬁﬁiil.

(j) Abbott secondary schools and grades within districts nggﬁﬂiiimplement a secondary schools
o ; i,
program for students in grades six through twelve, SJ ig in 2@&5{(2006 to increase student

)kf
achievement in all content areas as evidenced onabal, st national, %Lssessments to Increase
[

cohort graduation rates and siudent atten(;lance rates; m;iglower instructional days lost due to

W
I i
suspensions and expulsions and to strené@enﬂﬁipgﬁnts E}itltudes and commitment toward
{

learning. Interim indicators of }bﬁ @% am 1nja,§ude ex‘[emal assessments of implementation of
i i e
the programs essential cmnjpétxﬁ@&tis ar ftgeacherk administrator, and student feedback on the
program’s 1mplem61?$é§t’10n Eﬁfy orts“lquewed and outcomes. Essential components of the
ki

,fig

secondary education gtﬁﬁram sha iheretofore be called Abbott Secondary Education Standards,

which include: iiim% ;f‘('

A

Calendar
The regulations regarding smaller organizational structures (encompassing small learning
communities and small schools) will go into full effect for all Abbott schools with grade levels
six and above in September of 2008. By that date all Abbott schools that have students in grades
six through twelve should have completed reorganization so that they meet the requirements of

this code.




1.

Smaller organizational structures for all students —

1.

il
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v,

111 gﬁéug ’hf te

Smaller organizational structures (small learning communities or small

schools) either within existing facilities of new facilities;

a) Three hundred students or less in each small learning community
within high schools

b) Two hundred and fifty students or ﬁless in each small learning
4 %
L

community within middle schools ;!ﬁ{ i{

tig .
Students and teachers shall be pgrimitted to é se curricular themes as a

f
*3 1
. H
part of placement in their sn# g%g:am;?jg commumitl/
he”

a) All high school t?achers and gﬂiﬁrnts have the opportunity to choose

i

education themes as Fai'%ﬁﬁ%gg{glﬁcement

4

b) Placeng@iiii %?/ educatﬁ;n theme in middle schools will be optional for

i i

1each§(é

Piici

ﬁ?ﬁ;*@fp i

! ?ir fplacement in smaller organizational structures shall be

i?gased upon

}{he thematic interests of the students and teachers. Placements
wﬂh%%ye Based upon achievement level of students or competence of
teachers.

Districts shall be expected to appropnate physical space to accommodate
smaller organizational structures for students and staff in grades six
through twelve.

Student and teacher teams stay together over multiple years in the school.

a) Grades six through eight for middle schools and grades.



vi.

Vil.

b) Grades nine (9) then ten through twelve (10-12), grades nine through
ten (9-10) and eleven through twelve (11-12), or grades nine through
twelve (9-12) for high schools.

Students and teachers shall receive ongoing academic and extra-curricular

experiences that address diversity and mplticultura]ism in the areas of

class, race/ethnicity, and gender.

7

Staff shall participate in discussions that 1ident1fy resource needs (lime,
g§ fy
e

personnel, funding) and resource alloc

d mﬁi

2. Student family advocacy and support sygg&méi whlcmghf]] include:

i.

11.

iii.

!;i i g’
All students and famﬂsré% ﬁhall ggg.ve an eﬁtiréctwe advocate with a

recommended n;ninmum of %hﬁ%
iy

professional staff menzigefig

5§

all rem w1th {he student and family multiple years in

tstudents and their families per
&
i

1*’

a) Advoc}aﬁ!e%

mldciﬂq

’:HL%‘%“J |

m»s

ggaé’jmiﬁi%ﬁ te Shélﬁ 1 meet with assigned students a minimum of once per

.yf‘ﬁiﬂ

ikii week fona recommended minimum of 45 minutes during the academic
Wy,
i53;1-}!(331’.

c) Advocates shall meet individually with assigned families a minimum
of two times per year during the academic school year for a
recommended minimum of 30 minutes.

Opportunities for student leadership in multi-age groups.

Students learn healthy group practices and team work.



1v. A plan of study identifying academic and non-academic needs
developed, monitored and supported by student, family and staff
pointed toward graduation and post-secondary education and training.

V. Intentional, school-initiated programmatic activities that regularly
bring familics together to support student academic progress. Core
programs shall be developed in the following areas:

a) Family involvement activities w111¥;&)z arranged to inform/educate
families about students’ educau'gff ;md ;choollng experiences.

b) Students, staff and fmg;ﬁjléj shal]‘im'nfet regularly to address
transition issues, pmﬁ&i\‘larly tr;ansmon frﬂlL'l the niddle grades to
high school. igi‘ié |

Vi. Additional school—g‘/ (ﬁe tﬁ{ﬁ avaaiiaéi;le to meet academic and non-
acadelf'gnﬁ ijﬁ § pursuﬁrt to 6A 10 3.5(g)-(k).

3. Collective respoiég b1 1i§y %f?ir stuq;cilgxt success shall be arranged in the following

Ui
ways: g
y 'fﬁgé l}i: L;B I

1. ;‘%%gular cogimon planning time (at a minimum of three hours per week)
and qu%?ﬁeﬁ}#coachmg within the smaller organizational structure for all
teachers shanng the students within that structure and within academic content
areas to:
a) Discuss and ensure that each student, pursnant to 6A:10.3.5(g)-(k):
1. Is properly assigned to classes

2. Receives all needed academic and non-academic services

3. Regularly attends school



4. Is making expected progress toward graduation
b) Strengthen all teachers’ delivery of méaningful and rigorous
instruction
¢) Examine data on student outcomes and best practices that, pursuant
to 6A:10-3.5(b)-(c):
1. Identifies supports needed from building and district leadership
to improve both;
i,

oo :
2. Strengthens mutual accoun};lt% ity to implement best practices

leading to student outgcim)e's iiaég
sfff
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The provisions of the regulations dealing, E\Emh the acaéﬁgnilc program shall 8o into effect by
i o
September 2007. All students who enter se ndgﬁﬁ §¢Pooﬂlsiafter this date shall take the same

college preparatory courses a]thguﬁﬁiimey may be orgamzed in a variety of ways.
f{{ ii
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4. Seco dﬁly E;?dslg%on g%}ﬁ]gulum

1. ﬁd gi&“n gorous_ mculum linked to the NJCCCS for all students in grades six
through twemg%?]gif That curriculum shall engage students, be consistent with
educational research and lead to college options following high school. All core
courses in English, Math, Social Studies and Science required for graduation
shall:

a) Be approved or developed, then reviewed and evaluated by a broad

cross-section of teachers, principals and supervisors;




b) Address the most important standards in each content area including
those that require the application of skills and knowledge;

¢) Be clear in stating the purpose of instruction including essential
questions or understandings;

d) Clearly align the purposes of instruction with leamning activities and
assessments;

¢} Include multiple assessments; ;
gy,

f) Be organized in a structured mqriﬁﬁr according to themes, career

interests, interdisciplinary gﬁgpélderatlghﬁ or single disciplinary

\ gfh*‘

§ g;@a‘, J

H
g) Be available to %all students ‘giiiﬁgis includes honors, advanced and
iié?“’
Advanced Placemé t‘(i rses!
h éﬁﬂgggl

11. Courses n};ﬁi eve]op 1nd1v1lually for students or groups of students

considerations; f'iﬂiég

with the approvgl 5” i8 %{h‘i rmc:lpal and superintendent of schools.

1. ,§dﬁ{1rsg§£iﬂlat ar {hcijt L rigorous by department audits and/or do not address

Jii
the IL]:?]dards for %hat grade level are unacceptable in meeting graduation

requlremenjlgs Eﬁl ,Math Science, Social Studies, or English.
iv. A variety of electives should be available that are related to the students’
special interests and talents.
5. Delivery of Instruction
1. Teachers and administrators in grades six through twelve shall engage

students in ways that result in the completion of high quality work and



higher learner satisfaction. The criteria to meet these requirements shall

be based on:

a} Local, state, and national student performance assessments and student

satisfaction or perception surveys.

b) Teacher evaluations/assessments that demonstrate their ability to:

(J‘EE{

f
i

1.

5.

Apply a variety of teaching strategies that accommodate individual

learning styles and interests; _
1§i15‘t

Deliver instruction that is clearly }d! %ned with approved curriculum

and standards for the re]evan ;ﬁap?se of sg%/;
ﬁ iy
Assign student work, u&é]fjﬁ 1n§§;;p0rates ﬁ%ade level or higher

performance from all students; Q ii

;gi 3 tz;f
Evaluate student \xfprié 535‘?3;&3 3!s. tHat reflect grade-level performance
ii i
standagi’s f@ iproﬁcle,lx?; b

. i
Proi%%&gigstq §t }mthgg independent and interdependent learning

it

;;gi %%%,;nceﬁq ﬁt result in active engagement of all students;

i

i

1
@Q Act as e%fectlve coaches and facilitators;

7. ]]‘ﬁiﬁ péie technology effectively into regular instructional activities;

8.

9.

Partlclpate effectively in collaborative professional development
activities occurring during the school day and outside of school hours;
Know and be able to use a broad base of academic knowledge with

depth in at lease one subject.

¢) Administrator evaluations/assessments that demonstrate their ability to:

1.

Build, articulate and personify a vision for and focus on learning;

10



2. Lead collaborative efforts to improve personalization, instruction and
student learning using protocols and skills that facilitate shared
decision making;

3. Identify the evidence of learming that is appropriate to the content and
grade of the student;

4. Build the capacity of the staff to understand and use effective practices

available to facilitate personalization an(} student leaming.
h
e

{
My "
i. Effective programs that support 1mprqxbg tuden ﬁﬁﬁmlng and well-being shall
o

I

3.5 (¢) and (g)-(m). 3 i%i i

6. Student Support

be available in grades six through tw% 1} Abbott sc,hools pursuarnt to 6A:10-

}.

7. Indicators of School-Level and Dlstnéaipﬁ gilingrf"ormance in Secondary Schools and
H ; §§
hyt! i

i /

¥

Grades: gfg il gm
1. An méﬁhgﬁg

Pk
(4fi§§‘]¥

1
‘lg ; H
b4
) gmg% schg }1 persistence rates (more students staying in

{

i:igulatlonsa

..fiig. "o

initi i!;wp‘[ementatlon.
¥

A
ii. An increase in daily attendance rate beginning one vear after initial

ifg nglefhg two years after imitial implementation of these
- i

i
!

A
nd 1 in high school graduation rate beginning three years after

implementation of these regulations.

iil. A decrease m the number of instructional days missed due to in-school
and out-of-school suspensions and unmet social and health needs for
students in grades six through twelve beginming one year after imitial

implementation of these regulations.
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v. A decrease in course failures for required classes in grades six through
twelve within one year of initial implementation of these regulations.

V. An increase 1n the percentage of students who pass state assessments
within two years of implementation of these regulations.

vi. An increase in expression of positive sentiment toward schooling and
school content as noted in 5.1. (a) within two years of implementation of
these regulations.

-?fggh 4

vii.  Ewidence of curricular elements of ref(%_ "'_Eifi.e. policies, school and district
iy

| {
documentation) in the first year o;ﬂimgﬂemengi}ﬁn of these regulations.

viii.  Evidence of high quality stafﬂﬁﬁve]ogment and uggtructlonal leadership in
the first year of 1mp]e{nentat10n ofq fe regulations.
i i

% % g ;;E!
8. A Professional Development Plar 1“% % i ﬁ

§ Lg;f‘
ff‘ .L
i Developeq;ﬁbinﬁgy by dlé{l‘lct and building leaders and state depariment

staff and ﬁﬁ‘s} ;!;%i“iif that pjéwldes for three phases of capacity building for
I;ﬁ%@’% Qﬁ d séﬁ i;:JI based personnel 1o prepare to inmiplement Abbott
t §§;§icondary ducation Standards;
1. Peﬁ ?r}} ;d zstncts to begin their capacity building and professional
; development in cluster groups on a staggered timeline that incorporates
the following three phases:
a. Phase]: Getting Ready (1" Cohort January 2005-June 2005)
b. Phase II: Planning and Leadership Development (1% Cohort July

2005-September 2006)

12



c. Phase III: Full Implementation (1* Cohort September 2006-June

2007)
iii. Approved by the district and state that permits and requires staff to use a minimum of 50
professional development hours, annually, to acquire new knowledge that will aid in the
capacity of individuals to contribute to the newly orgamized curriculum and mstruction and

the personalization of student support services.
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